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FROM THE EDITOR

Although this has been another difficult year in the publication of the Eastern Education Journal, we have managed
to publish our pr,)mised th:!:"ee issues, albeit so:newhat
tardily.

Enough of the looking backward. Let's look forward to
what we plan to do during this coming year, 1973- 74, as
Eastern Illinois University celebrates its Diamond Jubilee.
The Journal plans to do two specific things during the
coming year. First, we plan to pubLsh an issue that will
focus on a single topic, accountability. The editors of the
Journal invite our readers to submit articles relating to
accountability in their specific field or area of interest.
Second, we plan to give maximum possible coverage to the
symposia related to the Diamond Jubilee. Elsewhere in this
issue you will find a tentative calendar of Jubilee events.
We suggest that readers contact Mr. Ken Hesler for information concerning specific events.
Join us at EIU in our Jubilee whenever you can and watch
for particular items in your 1973- 74 Eastern Education
Journal.

RVS
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LEARNING MODULES:
EFFECT ON GRADE DISTRIBUTION
Shirley Moore
All of us at Eastern are aware that the problem of
University financing has become severe. As long as budget
awropriations are based on "body count" of students, Eastern
will continue to be handicapped by inadequate awropriations.
Partially in response to these budgetary restrictions and
because of an increasing student demand for Psychology
courses large group instruction was initiated by the Department of Psychology.
Winter quarter of 1972, Introduction to Psychology was
taught for the first time on Eastern Illinois' campus using
a large group format. Although a great deal of conversation has been held concerning the merit of large group instruction little published re search on the subject exists in
professional journals. In pre para tion to tea ch large sections
I studied the meager research available. After a review of
the literature I was neither "pro" nor 11 con 11 about large
group instruction per se. One of my chief concerns, however, was to assure the student in the large group equal
opportunity to earn a grade which would be equivalent to
what they would have received if they had taken the class
from me but in a section of traditional size. Establishing
this equal opportunity for earning a grade was based on the
test construction principle of equivalent forms. A correlation of equivalency was established between each hourly
examination used in previous classes of traditional size and
the hourly examinations used in the large sections.
To determine comparability of grade distributions, test
scores on hourly examinations were used. A large item file
was available for each unit of study. The item file contained
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the difficulty and discrimination value of each item. It was,
therefore, possible to construct several examinations of
equal difficulty, but using different test questions for each
unit of study.
Each examination consisted of sixty multiple choice items matched for difficulty but not for discrimination value. A comparison of the first hourly exam grade
distribution between the average of previous small groups
and the large groups in Winter and Spring quarter of 1972
are shown in Table 1.
TABLE 1
GRADE DISTRIBUTION FIRST HOURLY EXAMINA TIO~
Grade

Average of Previous
Small Groups

Large Group
Winter
Spring

A

15%

6%

8%

B

34%

34%

35%

C

48%

41%

40%

D

4%

18%

16%

F

1%

1%

1%

A shift in grade distribution toward lower scores was
consistently shown on two of the three hourly exams for
students taught in large group format. To satisfy my priority of equal opportunity for comparable grades between
classes I had previously taught of traditional size and the
grades of students taught in large group, a series of learn-
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ing modules were developed.
METHOD
Inan attempt to decrease the percentage of students in
the D/ F range a series of five learning modules were developed as remedial aids in learning. These five modules were
constructed with the help and supervision of instructional
designers and staff of the Audio - Visual department at
Eastern Illinois University.
Each module consisted of a typed script, audio tape of
the script material, and a 35mm slide series containing
visual illustrations.
These modules were housed in the
library reserve room.
Each presentation or module was
designed to require twenty to thirty minutes of student time
to complete. Ea ch dealt with one major aspect of the material covered by the first unit of work and first hourly exam.
Students were informed of the availability of the material
on two seperate occasions during Psychology class.
Use
of the modules was not required.
A sixty item multiple choice test, constructed to be of
equal difficulty to previous exams covering the same material in unit one was administered.
RESULTS
Fall quarter, 1972, the learning modules were available
for six days and had a total useage of one hundred forty-0ne
showings. Winter quarter the modules were available for
two weeks and had a total of two hundred and seventy-seven
uses. A comparison of grade distribution between previous
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small group and large group sections with and without lea n1ing modules is shown in Table 2.
TABLE 2
LEARNING MODULES AND GRADE DISTRIBUTION
First Hourly Examination

Grade

Previous
small groups

Large Group
no learning
modules
Fall

Large Group
with learning
modules
Winter

A

15%

7%

30%

31 %

34%

36%

B

34%

34%

43%

40%

34%

3 5%

C

48%

41%

19%

25%

21%

20%

D

4%

17%

5%

3%

6%

6(]1;O

F

1%

1%

2%

1%

3%

2%

Table 2 presents a comparison of the grade distribution
between the average of previous small groups I had taught
andlargegroupinstructionwithandwithoutthe use of learning modules.
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GR....\DES OF A

The percentage of students scoring in the A range in
previous small group instruction was approximately fifteen
percent; this was decreased to seven percent with large
instruction without learning modules, when learning modules were instituted the A range increased Fall quarter to
thirty, and thirty-one percent, and Winter quarter to thirtyfour and thirty-six percent.
GRADES OF B

The percentage of students scoring in the B range in
previous small groups was approximately thirty-four percent. When learning modules were introduced Fall quarter
the B range increased to forty-three percent and forty percent, and during Winter quarter it returned to thirty-four

and thirty-five percent.
GRADES OF C

The C range 1n previously taught small groups was
forty-eight percent; in large groups without learning modules, forty-one percent.
With the learning modules, the
C range in the Fall quarter was nineteen percent in one
section and twenty - five percent in the second.
Winter
quarter, with the use of learning modules, the percentages
were twenty percent and twenty-one percent. The C range
was greatly reduced with the use of learning modules because of the much greater proportion of students scoring in
the A and B range.
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GRADES OF D
The percentage of students scoring m the D range in
previous small group sections was approximately four percent. In large groups without learning modules, seventeen
percent.
With the use of learning modules, the D range
Fall quarter was reduced to five percent in one section and
three percent in the second.
Winter quarter, the use of
learning modules showed six percent of the students in each
section.
GRADES OFF
The F range has remained rather consistent throughout.
The percentage of students receiving grades of F was one
percent in previous small group instruction, and one percent in large group format without learning modules. During
Fall quarter two percent and one percent were in this range
and during Winter quarter three and two percent of the students.
DISCUSSION AND CONCLUSIONS
The dramatic change i"1 grade distribution at the higher
levels was not anticipated. However, this might be directly
related to higher motivation of students who traditionally
score in the C and B range to move up one grade level. The
D/F rangewas nntreduced to the extent the researcher had
hoped. An investigation of students in this D/F range showed
that the majority of students in this area did not make use
of the materials provided.
Although the learning modules were constructed as aids
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in remedial learning, they were available to all students in
the class. They seemedtoproveeffectiveat all intellectual
levels.
A l!t" test £or means of unlike groups was used to determine significance of change between the large group without learning modules and large groups with learning modules.
The "t" test was significant beyond the . 01 level of
confidence.
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EDUCATION FOR CHILDREN UNDER SIX:
PUBLIC OR PRIVATE?

Marilyn Samsa Buxton
With the recent explosion of interest in children under
six by psychologists, sociologists, teachers, school administrators, and public officials, many of whom had paid little
attention to infants and very young children before the early
1960' s, a large number of new programs for young children
have begun. Some of these programs are public, some are
private.
A public program would seem to be characterized by
three major elements. These are:
(a) Services are open to the general population of children; non- selective.
(b) Funding is at the public expense, usually through the
use of taxes; under public control.
(c) Programs are part of a public school system or established by a publicly supported high school, college or
public agency.
The problem of separating programs neatly into stacks
marked public or private is greatly complicated by the fact
· that some privately originated programs are now receiving
public n1oney and may be serving either the general population or a specific group, such as the disadvantaged. This
is especially true of research and development programs.
Funding through public sources seems to be a necessary
but not a sufficient criterion for identifying a program as
public.
Both public and private programs may require
children to pay tuition. On the other hand, both public and
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private programs may enroll children who do not pay tuition.
In these instances, expenoes may be paid either with public
funds, donations, private foundation grants, or some other
method. Availability to the general population seems to be
the least dependable criterion since many programs are
earmarked for the disadvantaged, mentally or physically
handicapped, gifted or other special need group.
Even
those categories are further broken down and special programs may be designed for sub-groups, such as programs
for urban disadvantaged or rural disadvantaged. Therefore,
it seems necessary for clarity to define as public for examination purposes, only those programs which are a part of
a public school system, established by a public high school
or college, or some other public institution. All others may
be considered non-public.
Public programs are generally planned on a non-profit
basis and this is also a stipulation in various sources of
funding. Private programs may be either for profit or nonprofit. Private programs planned on a profit basis qualify
for federal small business loans. The following table indicates the types of pre-primary programs which are usually
public or non-public.
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Types of Public and Non-Public Programs

Usually Public

Usually Non-Public

May be either
Public or NonPublic

public school
kindergartens

church related
programs

centers for the
emotionally
disturbed

Head Start

chain franchized
centers

centers for blind
deaf, or phys ically handicapped

Pilot Programs

industrial child
care service for
employees

laboratory
schools associated with a college

research and decooperatives
velopment program

orphanages

service and deday care centers
monstration centers

centers for the
mentally r eta r ded

programs based on
specific philosophy
or theory
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pediatric medical centers

Information on enrollment has been provided through
the U. S. Department of Health, Education and Welfare,
Office of Education. This data is based on a survey of 50
states and the District of Columbia and provides figures
based on enrollment in early childhood programs from 1964
to 1968. According to these U. S. Office of Education figures the population of 3, 4, and 5 year olds was 11,905,000.
Of these 4, 3 72, 000 children were enrolled in some type of
program with 444,000 of these being 5 year olds in programs ABOVE the kindergarten level. Therefore, 36. 8%
of the 3, 4, and 5 year olds were enrolled in some type of
program. A closer look shows that 8.3% of the 3 year olds,
22.8% of the 4 year olds, and 76.8% of the 5 year olds were
enrolled. (1)
An examination of figures divided into categories of
white and non-white reveals some important information.
Among the 5 year olds who are enrolled in a program, 84%
are in the public schools. However, 91 % of the non-white
5 year olds who are in a program are in the public schools,
Among the 4 year olds, 52% are in the public schools, with
75% of the non-white enrolled 4 year olds in the public
schools. Among 3 year olds, 29% are in the public schools,
with 56% of the non-white enrolled 3 year olds being in the
public schools. (2) It appears that the public schools are
the major point of entrance into formal education for nonwhite groups. It is also important to note that while the
enrollment in public programs during the same period increased 187. 9%. (3) When figures on enrollment of 3 and
4 year olds were controlled for a family income under $5000
and over $5000, a greater percent of non-white children
than white children were enrolled in every category. The
group showing the highest percent of enrollment were nonwhite children from families with incomes ABOVE $5000,
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the second highest percent of enrollment were non-white
children BELOW $5000 family income, and the third highest percent of enrollment were white children ABOVE $5000
family income. (4) It appears that the group which has not
been reached are the white children fromfamilies with incomes below $5000. This order occurs in both the 3 year
old group and the 4 year old group. In summary then, the
priority on enrollment seems to be:
(1)

(2)
(3)

Non-white more than white
Family income of $5000 and over more than income
under $5000
4 year olds more than 3 year olds

Although the income level categories do not indicate
family size, it seems that the most disadvantaged groups
were not reached first. This also raises the question of
whether the compensatory programs, particularly Head
Start, were the type of program best suited to the children
enrolled.
In Illinois non-public child care facilities must be licensed by the Department of Children and Family Services.
Public school programs are not licensed by this department.
Early Childhood programs in public schools are under the
same authority as other school programs and must meet
standards established by the School Code.
The Illinois
School Code provides authority for the establishment of
nursery and kindergarten programs and day-care centers.
Section 10-23. 2 lists as one of the powers granted to local
boards, "Nursery schools.
In all districts maintaining
grades 1 to 8 or 1 to 12, to establish nursery schools for the
instruction of children between the ages of 2 and 6 years,
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if, in its judgment public interest requires them and sufficient funds obtained from local and federal sources other
than local district taxes are available to pay the necessary
expenses thereof .... " (5) This section goes on to specify
that the local board must have control over the prograrn,
including hiring teachers and expenditure of funds. This is
permissive in that it gives local boards the option of providing nursery programs, but does not require them to do
so. This section also makes possible the Head Start programs using federal funds and allows programs other than
Head Start if the funds come from other than tax sources.
For example, the Early Childhood Education Program at
Mark Twain Elementary School in Charleston, Illinois
charges tuition to the 3 and 4 year old children who are enrolled. The 5 year olds attend free, however, since local
districts have been required to make kindergartens available from district funds after July, 1970. These children
are in the same classroom, being taught by the same teacher.
A bill making it mandatory for districts to provide free
public four-year-old kindergartens was defeated in a recent
session of the Illinois legislature.
Section 10-22.18a grants local boards permission to establish child-care and training centers for children below
the compulsory attendance age of 7 years for the purposes
of providing them. with social and educational guidance and
care and services required because mothers or other persons in charge must be away for employment. The Illinois
Department of Public Aid will reimburse to the local dis trice the cost of care for "any child who is a recipient of
financial aid under I The Illinois Public Aid Code' . . . "
Boards may also make these facilities available before and
after the regular school hours for both preschool and school
age children and may charge for children for whom the
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State does not assume responsibility. (6) These public
facilities, usually called Day Care Centers, do not require
licensing by the Department of Children and Family Services, but the School Code notes that local boards shall take
into account standards established by the Department for
like facilities which are non-public.
While the section dealing with child-care and training
centers makes no mention of staff requirements, the section
dealing with the kindergartens requires that teachers hold a
valid Illinois elementary teaching certificate. While some
teachers holding this certificate may have had some specific preparation in early childhood education, this is not a
requirement. It is likely that any increase in the number
of early childhood programs beyond the present program
for 5 year olds will be straining the supply of teachers with
sound child development and early childhood education
backgrounds.
The near future is certain to see much debate over public preprimary programs.In 1966 the Educational Policies
Commission of the NEA and the American Association of
School Administrators jointly issued an Official Policy Resolution which irx::luded a statement favoring universal public
education be made available for children beginning at the
age of four at the public expense. The same document was
careful to cite the importance of the family and saw school
as extending, not replacing the family. The opinion of these
professional associations was that preprimary education is
important for all children, but essential for disadvantaged
children. ( 8)
After holding statewide hearings and a large participatory convention in Chicago on the future directions of

Illinois education, the Office of the Superintendent of Public
Instruction has published a booklet entitled, Action Goals
for the Seventies: An Agenda for Illinois Education. The
section dealing with prekindergarten Education lists three
Action Objectives.
Action Objective #1
BY 1973-74, A COOPERATIVE WORKING ARRANGEMENT AMONG INSTITUTIONS OF HIGHER EDUCATION,
PARENT GROUPS, THE OFFICE OF THE SUPERINTENDENT OF PUBLIC INSTRUCTION, AND OTHER AGENCIES
SHOULD BE IMPLEMENTED TO ESTABLISH ALTERNATE
MODELS FOR PREKINDERGARTEN CURRICULUM AND
PARENT EDUCATION PROGRAMS.
Action Objective #2
COLLEGES, UNIVERSITIES, AND THE OFFICE
OF
THE SUPERINTENDENT OF PUBLIC INSTRUCTION WILL
PROVIDE PRESERVICE TRAINING AND IN-SERVICE RETRAINING OF TEACHERS AND AIDES FOR PREKINDERGARTEN PROGRAMS BY THE 1973-74 SCHOOL TERM.
Necessary Step:
Legislative appropriation for the development of prekindergarten training for teachers and aides by the 197374 school term.
Action Objective #3
BY THE 1976- 77 SCHOOL TERM,
EVERY SCHOOL
DISTRICT WILL PROVIDE A PREKINDERGARTEN PROGRAM FOR CHILDREN AGES THREE AND FOUR. EN -
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ROLLMENT IN SUCH PROGRAMS WILL NOT BE MANDATORY.
1.

Legislative appropriation for development of alternate experimental prekindergarten programs, including parent education-and counseling programs,
by the school term 1973- 74.

2.

Legislative revisions allowing u.se of state and local
revenues for prekindergarten programs, including
parent. education and counseling programs, during
the 1973-74 school term.

3.

By 1974- 75, programs should be developed and tested by universities, public schools, other agencies
and the Office of the Superintendent of Public Instruction.

4.

Publication by the Office of the Superintendent of
Public Instruction of alternate models for prekindergarten education by the 1975- 76 school term.
(9)

Thus it can be seen that Illinois has a clearly stated committment to publicly supported preprimary education in
the near future.
More, importantly, this committment
takes into account the need for specially prepared teachers,
alternate approaches, legislative revisions regarding financing, and voluntary participation for parents.
In recognition of the shortage of qualified early childhood teachers, the Illinois State Teacher Certification
Board issued in February, 1973, GUIDELINES FOR APP-
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ROVED PROGRAMS, EARLY CHILDHOOD CERTIFICATION.
This document sets both direction and emphasis for training
teachers of young children. Formal education, experience,
supervised practice and demonstrated competence are combined in the new certification requirements. The university
courses are required to include actual participation with
young children beginning with two-three hours per week in
the freshman year increasing gradually to fifteen hours per
week for two consecutive semesters in the senior year.
Areas to be included in course work are also listed. These
requirements have been drawn from courses which in the
past have been either in Early Childhood Education or Home
Economics Child Development programs. Teacher training institutions will need to re-evaluate and consolidate their
efforts to avoid conflict and duplication between these departments. Since Home Economists have worked in establishing programs and training teachers of young children for
many years, their assistance and cooperation must be
sought.
This certification document also points to a concern for
vertical continuity throughout the primary grades. Preprimary programs are seen as an integral part of a child's
education and planning should be done for the entire three
to eight year old period.
Differentiated staffing will be the most effective solution
to both the teacher shortage and the financial difficulties
arising from the necessary low pupil-teacher ratio. A highly qualified teacher assisted by a paid aide who is preferably a student in this field, student teachers and participating students, parents of enrolled children and high school
Home Economics child care or parent education students
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should form an effective teaching team. The very best of
these efforts will have the master teacher also teaching
college students. (7)
Jean Spaulding makes a number of points in favor of
public education for 4 year olds:

1.
Research has demonstrated the importance of earlychildhood education.
2.
Affluent families and disadvantaged families have
access to programs, but the bulls- of 4 and 5 year olds are
not getting these advantages.
3.
By the age of 4 a child is ready for more than most
families can provide in materials, experiences, social
opportunities, equipment and instruction.
4.
Children need the opportunity to learn in a controlled
environment away from home that others can also provide
warmth, companionship, information and fun. (10)

On the other hand, Mabel and Andrew Mitchell oppose
this position:

1.

All children do not have a clear need for it.

2.

Many homes can provide the same things.

3.

This lessens the importance of the family.

4.

Early training and education is the parent's privilege and responsibility.
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5.

School has not been good in many ways for older
children. We must do more to prepare students
for parenthood.

6.

We are lacking definite evidence concerning
value and effectiveness of these programs.

7.

Educators disagree about the age at which children
should enter school. (1)

the

In considering the evidence for and against public preprimary programs, it is important to distinguish between
making these programs universally available and making
attendance compulsory. In Illinois local boards must make
programs available for children who are 5 by December 1.
However, school attendance is not compulsory until children have reached the age of 7. In other words, parents
are given the opportunity to enroll their children anytime
after the age of 5 and have the right to make the decision
until the child is 7. Universal availability of preprimary
programs does not prevent parents from supplying the child
with early training and education. It simply makes help
available to those who want it.
Rose Mukerji has written that the roots of many aspects
of future functioning lie in the early years in psycho-social
development, concept formation, language development and
creativity. (12) Yet, sociological and psychological research as well as observation give appalling evidence of
large numbers of parents who are not equipped to handle
even the most basic educational and psychological needs of
young children. The idea that the only adequate place for
young children is with their mother is closely associated
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with the idea that special training for child care and education during the first 5 years is unnecessary. This attitude
is also reflected in the fact that while there are rigid certification requirements for teachers of children beyond 5, most
states make very few, if any, requirements for nursery
school teachers. And mothers have the least training of
all !
Another unfounded fear is that education will interfere
with a young child 1 s social and emotional development.
While this may be true of a severe, lopsided program,
where children are pressured into learning, this would be
true at any age! There is nothing incompatible between cognitive development and social and emotional development.
Indeed, each contributes to the other.
In order that every child may have the opportunity for
vital early childhood experiences which only a very few
parents are capable of providing, public preprimary programs seem essential. Hopefully, a wide diversity of programs will be offered so that parents may choose one which
is in keeping with their views. Private programs and special
programs for children with special needs can continue to
be available for parents who select them. At the present
. time, pilot or experimental programs are in operation in
a great many public school districts and inmost of the states.
Almost all of the large metropolitan area districts have
some programs. However, these classes are not usually
available to more than just a few of the 3 and 4 year olds
in the district. At this formative period, it is imperative
that those with background in early childhood education
make their views and recommendations known to school
boards, elementary principals, and other school admin-
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istrators who will be establishing preprimary programs.
On the other hand, school administrators will be wise
to awoint ad hoc plaming and advisory committees composed
of district kindergarten and primary teachers, parents of
preprimary aged children, home economics high school
teachers, and available child development specialists from
local universities, Department of Children and Family
Services, and local nursery schools. These committees
can be of valuable service in pointing out the needs of young
children, developing solutions to problems of staffing and
finance, providing community information and establishing
cooperation among all those who must work together if topquality public preprimary education is to become a reality.
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EASTERN ILLINOIS UNIVERSITY
DIAMOND JUBILEE TENTATIVE CALENDAR
Sept. 19
Sept. 29
Sept.
Oct.
Oct.
Oct.
Oct.

30
5-6
11

16
20

Oct. 26-27
Nov. 6-7
Nov. 7, 8, 9
Nov. 13
Nov. 15-16
Jan.
Feb.

28 or 29

Mar.
Mar.
Mar.
Mar.
Apr.
Apr.
Apr.
Apr.
Apr.
May

5
5-6
21-22
27-28
1
2-3
3-9
24-25
29-30
3

?

Preservation Hall Jazz Band
Parents Day, Henri Mancini,
Shull Art Show
Opening Convocation - Governor Walker
Physics Symposium
School of Education Symposium
Mark Twain Tonight (Chapelle)
Student Government Symposium "The Art of Leadership on Campus"
Homecoming
San Francisco Mime Group
Minnesota Dance Theatre
School of Education - Mayor Daley
Faculty Women's Symposium
Oberlin Choir
School of Education, Charles Percy
Premier Performance of Original
Composition
English - John Barth
Math Symposium
School of Education Symposium
School of Business Symposium
Delivery Date for EID History
Home Economics Symposium
Spring Musical
History Symposium
Jose Greco Dance
Political Science Symposium
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PROGRAMS ON REPORT

From time to time the Journal, in cooperation with other
University or public school agencies, will publish reports
of programs currently operating in the schools of the area.
These are not presented as scholarly research or evaluations, but simply as reports of current practices.
The
following reports have been developed by the Center for
Educational Studies.
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THE KINDERGARTEN CENTER IN THE
EFFINGHAM COMMUNITY SCHOOL DISTRICT #40
Ruth Walther
The Kindergarten Center in the Effingham Community
School District #40 is housed in the former city post office.
The building was purchased several years ago for the purpose of centralizing the educational program for Kindergarten children in the Effingham school system.
The spacious building provides adequate room for the
education of young children. Sufficient space is available
for work in large and/or small groups. Much can be done
with the children in flexible arrangements, creativity experiences, and varied learning activity for all their needs,
interests, and abilities.
In a large central area children can come together for
singing, dramatic, and audio-visual presentations. There
are four module type classrooms that branch off of this
large open area. The basement provides space for painting experiences, wood construction type activities, and
large space type work.
The educational program is directed by four certified
teachers and three teacher aides. Two of the teacher aides
have been involved in the program for several years under
the supervision of these four teachers. Without the as sis tance of these individuals, the teachers would surely not be
able to provide the many fine learning experiences and individualized instruction. The class groups for ea ch teacher
averages 30 pupils, so the aides serve a real purpose in
the program.
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An outstanding feature of this program is the 11 teaming 11
focus of the staff. The four staff members with their aides
support each other and work well together. At the conclusion of each day they get together to plan the learning
experiences for the next day and how best to work with
children. Throughout the day, certain teachers and a ides
supervise the activities in the smaller rooms as well as in
the large open area.
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MUSIC SPEAKS TO STUDENTS
Joan Schmidt
For students to accomplish the objectives of Physical
Education they must be actively involved in doing things.
This means that they must work to develop a level of proficiency in skills and a degree of total fitness. Needless
to say, many students do not have the interest or the desire
to work toward these ends. Then, too, maybe the Physical
Educator fails to use motivational devices and assumes that
all students like to be actively involved in class This, of
course, is a real fallacy.
Mrs. Patricia Elliott, Physical Education Teacher at
Casey Junior and Senior High School, has found that music
helps to get maximum participation from students. Mrs.
Elliott encourages the students to concentrate on the music
and at the same time to move and to get the feeling of the
movement.
Mrs. Elliott believes that the rhythmical sounds provided
by a record are self-motivating. As well as being a moti_vator, music is a positive distractor. Music allows students to become involved in moving rather than in wondering why they have to move. For example, to ask students
to run around the gym ten times or to do ten lay-up shots
in basketball may be repetitive drudgery for them. However, doing these same things to the sounds of the
Fifth
Dimensions or the Tijuana Brass changes the whole atmosphere. The students show some enthusiasm for the activity.
They are more willing to repeat skills or to increase the
speed at which they are performing.
This then results in
more expenditure of energy and a progression to the expec ted outcomes of Physical Education.
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One cannot assume that music automatically motivates.
The teacher must believe in its use as a motivator and thus
as a teaching aid. Guidelines must be set for the students.
They must be encouraged not to move to the music but
rather to allow the music to move them.
The daily use of music in Physical Education is not recommended as the motivational effectiveness is lost. its
overuse could cause the students to "tune it out. " When
this happens, running to music or running ten laps around
the gym may have the same effect - boredom.
There is no secret formula as to what sounds motivate
and distract students. One must realize, however, that
music that motivates the teacher may do nothing for the
student. Therefore, why not ask the students to bring records from home to add to the collection and to provide a
greater variety of music?
Music speaks to the students at Casey Junior and Senior
High School. It might also speak to the students in Physical
Education at other schools. Why not give it a try?
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TEACHER AIDES IN A MEANINGFUL ROLE
John North
Since 1968 teachers in the Teutopolis Elementary School
have been striving to develop a meaningful teacher aide
program. In the fall of 1968, the Teutopolis School Board
approved two aides for the elementary school. The purpose
was to help students learn in the total school setting. There
are now three aides in the program.
As is typical of teacher aide programs, the Teutopolis
aides were initially used for grading papers and playground
superv1s10n. Under the direction of the Principal, Sister
Lorenz, the use of the aides' time has been channeled more
and more into direct classroom contact with learning situations, primarily in the fields of language, arts and mathematics. Most of the clerical chores formally assigned to
teacher aides are now accomplished by clerical aides.
Much emphasis has been placed on remedial reading in
one-to-one or small group situations. This is in addition
to a remedial reading program under the direction of a
professional teacher.
Teachers have each adapted the help of the aides to their
own methods of operation within a framework of adminis trative policy. Each teacher is encouraged to continually
seek new and improved methods of utilization.
Up to the present time, the emphasis has been placed on
the primary level where skills must be acquired. Additional
aides are being sought for the intermediate and junicr high
programs. If the Teutopolis School Board looks to past
success as a criteria for approving additional aides, expansion of the program should be forthcoming.
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WHAT'S IN A GRADE?
John North
The staff of the Marshall Illinois Elementary Schools
have been asking themselves this question since 1962. It
was then that they determined they must do something about
the pressures that parents, colleges, and industries were
placing on the schools. The national effects of these pressures were evident:increases in psychological disturbances, suicides, over-use of drugs and alcohol, and cheating.
They felt the consequences of the pressure for grades had
corrupted the act of learning itself. Together with these
pressures and the ever increasing demands on the schools
to place greater emphasis on individualization, the usual
procedures of assessing pupil progress seemed inappropriate. Developing a method of reporting pupil progress
that would eliminate these pressures, yet effectively communicate to the parents their child's progress, would be
no simple task.
During the 1962-63 school year, a com.mittee of primary
teachers developed a dual system of reporting that provided
parents with a student's standing in relation to his ability
and to other pupils in the class. This system of reporting
they felt, diminished the pressures upon average and less than-average pupils, but at the same time bright pupils
_found they had to exert thernselves if they were to meet
teacher and parent expectations in terms of their potentials.
In their opinion this dual type card made the teacher's marks
evaluating children in greater detail. Teachers based their
ratings upon a guide sheet that set forth definitions for
various performance levels. Provisions were made to
teach each child at the level where he could achieve the
greatest amount of growth in terms of his potential. This
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type card, with a few minor changes, was used for approximately four years.

In 1967 the letter grade was eliminated from grades
five and six and replaced with 0, S, U, for outstanding,
satisfactory, and unsatisfactory. To get sufficient feedback
on the reaction of the parents, letters were sent home in
which the parents were to react to a series of questions
regarding the progress report, P. T. A. meetings were
used to discuss the system, and small group meetings were
set up to get further reactions.For the most part they received very favorable reactions that encouraged them to
keep on trying further change.
The 1970- 71 school year saw further changes being recommended as the result of extensive committee work.
These changes have been used since the fall of 1971. The
report form for grades one, two and three consists of a
skills check list with accompanying teacher remarks.
Grades four, five, and six have check lists with a mark of
S, N, and U (Satisfactory, Needs Improvement, and Unsatisfactory) based on the individuals estimated abilities.
Twice each year the parents are scheduled for a parentteacher conference. The Marshall Schools have enjoyed
better than a seventy-five percent participation at these
conferences.
The Marshall success story is based on a number of
factors. The school board and administration have given
constant support to the staff, they have looked at the long
range effects and taken their time, parents have been involved, and released time for teachers to plan the program
has been provided.
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Through their present reporting procedures, they feel they
are doing a very acceptable job of reporting to parents;
however,they have no intentionof stopping their research.
They will continue to seek better methods of evaluation
and reporting.
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ELEMENTARY GUIDANCE PROGRAM
IN ARCOLA, ILLINOIS
Paul Ward
Since 1971 Arcola Elementary School, Arcola, Illinois,
has had a full-time counselor. This counselor, Mr. Byron
Bradford, is specifically trained in guidance work and is
enthusiastic concerning the developing program.
Mr. D. Wood, Principal of the Baghdad School in Arcola
and Mr. Bradford provided much of the information which
is reported here.
Arcola, a farm and small - industry community of approximately 2400, is located in the southwest part of Douglas
County. It has the only full-time elementary school guidance
worker in the county. The counselor, Mr. Bradford, co ordinates services for the 700 students in Kindergarten
through grade 8, handles one study hall, and assists with
junior high school coaching.
Other special personnel who contribute to students' development and adjustment include a speech therapist, remedial reading teachers, a special education teacher,
(learning disabilities program), a school psychologist
(2 times a month on a regular basis --other times as needed)
full-time art and physical education teachers, and homebound teachers.
The Arcola program can best be understood in terms of
services provided and plans for further development.
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SERVICES:
The counselor works closely with pupils and their teacher
specialists in a remedial reading program. Both individual
and group counseling are employed to improve pupils' selfconcepts and attitudes toward reading. Presently, thirtyfive pupils are participating in remedial reading activities.
Because of the ratio of 700 students to one counselor,
it is not feasible to counsel each student in the elementary
school on an individual basis. However, many students do
work with the counselor either as the result of teacher
referral or self-referral. Mr. Bradford believes that about
90 percent of the counselees are the result of teacher referral.
The counselor also serves as a resource person, assisting parents, teachers, and students in analyzing learning
and adjustment. During the course of a work week the
counselor may find himself communicating with teachers,
administrators, students, parents or other school workers.
The testing program at Arcola includes achievement,
intelligence, and interest. Group intelligence tests are
administered to students in the sixth grade. The practice
of measuring intelligence while the students were in the
primary grades has been discontinued. It was believed
such measurements were less valid among primary students and; also, it was felt that the tendency to stygmatize
students might be avoided. Individual intelligence tests are
administered by the psychologist at any time that it is believed necessary to understand a student more fully.
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Achievement testing takes place each spring.
Students' interests are inventoried through use of "What
I Like to Do" Inventory published by SRA. This is administered to students in the seventh and eighth grades.
An algebra prognosis test is administered to all eighth
graders and is used as an aid in assisting students to select either general mathmatics or Algebra I for study during
the ninth grade.
The counselor meets with sixth"'grade students for academic orientation; clarifying the options of band, art, general music,chorus,outdoor recreation, cl"'eative writing, arrl
small engine repair.
A high school orientation night is held in which high school
teachers representing the various subject areas meet with
students and parents to explain school offerings and respond
to questions.

The counselor coordinates the Junior Great Books Program, and utilizes film strips as well as guidance resources.
Among these resources are the following: SRA Better Living Series, SRA Junior Guidance Series, McGraw-Hill Film
Strips on Guidance and AmericanGuidance Services "Coping
With" Booksets.
PLANS AND HIGHLIGHTS:
When asked to comment on plans for the future, Mr.
Bradford expressed the hope that additional facilities will
ba:ome available for both instructional and guidance functions.
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The testing program and the vocational awareness activities
are two areas which will receive attention in the near future.
At present a study of algebra prognosis test re suits and
success in algebra is being conducted. The findings oi thiE>
study will provide a basis for more satisfactory 2 c:'ldemic
choices for ninth graders.
Each year the counselor and sci2:ice and social :otudies
teachers conduct a three-week un:t on drug usage; why
people turn to drugs and the effects of drugs upon individuals' mental and physical health.
The atmosphere and interpersonal relations within the
Arcola Elementary School certainly seem ideal for learning
and student development. Students move about in an orderly
fashion and yet with a spirit of naturalness and optimism.
When this writer first entered the school and inadvertently
wandered into the gymnasium, a student readily offered
assistance and led the way to the principal' s office.Stirlrts
frequently spoke and commented as the counsrlor and this
observer moved through the hallways. This type of communication, the maintenance of trust among students and
school workers, is essential to pupil growth and Arcola
Elementary School apparently is operating in this way. The
Principal and Mr. Bradford alternate in walking to lunch
with classes so that teachers can frequently be relieved and
so that students can be understood better. The counselor
works with students on the playground and is especially
suited for this form of interaction since he is a trained
coach.
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Highlights of the program include the following:
1.
Team approach: Students are assisted by a professional team including a school psychologist, a school
nurse, speech therapist, resident school counselor, specialized teachers, and home-bound teachers.

2.
Staff: The counselor and administrator appear to
be strongly dedicated to their professional roles. Students
could receive more individual attention, however, if another
counselor were employed.
3.
Communication: Lines of communication appear to
be open among administration, teachers and the counselor.
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UNIVERSITY CA LEN DAR
EASTERN ILLINOIS UNIVERSITY
1973- 74
FALL SEMESTER 1973
Aug.
Aug.
Aug.
Aug.
Sept.
Nov.
Dec
Dec.

25
26
27 & 28
29
3
21-25
17 - 21
22

Early Grad Registration
Parents Convocation
Regular Registration
Classes Begin
Labor Day Observance - No Classes
Thanksgiving Holiday
Final Examinations
Semester Closes
SPRING SEMESTER 1974

Dec.
Jan.
Jan.
Mar.
Apr.
May
May
May

15
14 & 15
16
9-17
11-15
12
13-17
18

Early Grad. Registration
Regular Registration
Classes Begin
Spring Vacation
Easter Holiday
Commencement
Final Examinations
Semester Closes
SUMMER TERM 1974

May
June
June
July
Aug.
Aug.
Aug.

11
10-11
12
4-5
4
5-9
10

Early Grad. Registration
Regular Registration
Classes Begin
Independence Day Holiday
Commencement
Final Examinations
Term Closes
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